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A note on copyright 
 
The following pages are extracts  
from an online resource published by  
Christine Rose Associates Ltd, shortly to be 
updated with the Prevent Duty, Promoting  
British Values and E&D within the Ofsted 2015 
inspection framework 
 
Protected by copyright and informed by best 
practice from outstanding providers, this  
resource is an in-depth and comprehensive guide. 
It is designed to support and equip teachers, 
curriculum teams, staff in frontline services and 
managers to fully integrate, embed and promote 
equality, diversity, inclusion and British values into 
the learning experience.  
 
These delegates notes are not to be 
reproduced, copied or circulated to 
organisations who are not working in 

partnership with Cheynes Training 
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About Dr Christine Rose 
  

Inspiring others 
 

Christine brings up-to-date knowledge  
of how to fully integrate and promote 
equality, diversity and British values.  
She tailors support and training to 
precisely match the needs of each client. 
and has worked with over 250 providers, 
supporting a significant number to 
achieve outstanding status for E&D at 
inspection. 

 
Delivering impact 
 
Highly regarded, Christine has a proven 
track record in delivering consultancy 
support and training of the highest 
quality.  Clients continually invite her 
back, and she has helped thousands of 
staff to improve their practice. A former 
senior manager, she uniquely combines 
an ability to inspire with extensive 
experience and an in-depth knowledge 
of best practice in the sector.  

 
Driving forward excellence 
 

Nationally recognised as an expert in 
Equality, Diversity and Inclusion, Christine 
regularly speaks at national and regional 
events, and is the author of an extensive 
range of briefings, Guidance, publications 
and toolkits.  
She is lead advisor and consultant to 
many of the strategic partners she  
works closely with, including Ofsted, 
Niace, AELP, EHRC, ETF and AoC. 

 

Want to know more about Christine? Visit her website at 
www.christinerose.org     

http://www.christinerose.org/
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What do we mean by  

Fundamental British Values? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
  

Rule of law 
 

In a democratic society, laws are 
made by an elected government. 
All are subject to and accountable 
to law that is fairly applied and 
upheld.   
 

The rule of law protects the 
human rights of individual citizens. 
For example, the freedom to 
choose and hold a religion or a 
philosophical belief is protected in 
law, as is the right not to 
experience discrimination or 
harassment because of aspects of 
identity such as race or gender. 

Mutual respect and 
tolerance 

 

Raising understanding and 
tackling prejudice so all are 
treated with dignity and respect, 
without regard to gender, race, 
disability, faith or any other aspect 
of identity or personal 
circumstance. Mutual respect and 
tolerance includes being open to 
changing opinion and attitudes in 
the light of discussion and 
evidence.  
 
All actively work together to create 
a work and learning environment, 
and ultimately a society, free from 
discrimination and harassment.  
 

Individual liberty 
 

The right to act, believe and 
express oneself in a manner of 
one’s own choosing, free from 
unjust or undue control, coercion 
or violence of others, including the 
government.  
 
Such freedoms bring social and 
moral responsibilities, such as a 
willingness to hear and value 
alternative viewpoints, a respect 
for the dignity of others and a 
concern to resolve conflict and 
injustice.  
 
The concept of individual liberty is 
central to the ideal of a free and 
democratic society.  
 
 

Democracy 
 

A society or environment of 
freedom and equality where all 
are involved in decision-making, 
either directly or by voting to elect 
representatives to speak on their 
behalf.  
 
Democracy includes broader 
concepts of citizenship such as 
engaging in democratic processes 
to bring about change, making a 
difference in the community, 
having a concern for the welfare 
of others and interacting well with 
others as responsible citizens in 
society. 
 
Democracy embraces protection 
of the human rights of all citizens. 
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1. EDI and Classroom Practice 
 
 
The following pages provide some 
effective practice indicators for 
promoting equality, diversity and 
British values in delivery of 
teaching, learning and assessment. 
(Please note, integrating and 
promoting E&D and British values 
into curriculum planning are 
discussed later in this resource.)  
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Assessment 

Environment 
management  

(classroom 
management) 

Teaching and 
Learning 
methods 

Social and 
emotional 
aspects to 
learning 

 

Learning 
materials and 
Resources 

 

Be a role 
model   

 

When considering how to 
integrate equality, diversity 
and British values within 
the delivery of teaching, 
learning and assessment, 
consider the acronym 
‘TABLES’: 
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Teaching and 
learning methods 
 
• Do you draw on and value 

the different experiences and 
social backgrounds of your 
students? 

 
• Do you create opportunities 

for learners to bring their life 
experiences to the 
classroom? Do you value 
these contributions?  
 

• Do you use a variety of 
teaching and learning 
methods, and ensure these 
are personalised to the needs 
of individual learners? 

 
• Do you ensure teaching and 

learning techniques and 
activities stretch and 
challenge the most able, 
while still allowing the less 
able to learn, achieve and 
reach their full potential? 

 
• Do you use teaching and 

learning activities to 
challenge stereotypes / 
unconscious bias and counter 
stereotypical assumptions, 
such as the use of she/he?  

 
• Do you exploit opportunities 

to use peer support to bring 
about learning? 

 
 
 
 

 

 
 
 
• Do you ensure activities 

acknowledge and honour 
learners’ different views and 
perspectives? 

 
• Are students empowered to 

influence teaching and 
learning methods?  

 
• Is appropriate support in 

place for students with 
additional support needs? Do 
you ensure that there is a 
clear and genuine three-way 
‘partnership’ of support 
between you, the learner, and 
learning support staff? 

 
• Are you aware that difficulties 

with language, literacy and 
numeracy (LLN) can be a 
potential source of 
stigmatisation, which can in 
itself create barriers to 
learning? Are you aware that 
low levels of LLN can result in 
learners feeling excluded and 
embarrassed - do you 
consider actively employing 
strategies to help avoid this 
happening? 

 
• Do you exploit spontaneous 

opportunities to challenge 
and debate inequalities and 
social injustice, to promote 
understanding promote an 
understanding of equality, 
diversity and British values? 
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• During role plays, do you 
avoid assigning students 
roles based on real life 
identities.  For example, do 
you ensure role plays avoid 
hidden assumptions about 
diversity such as gender, 
race or other equality areas, 
and instead, use these to 
teach concepts and critical 
thinking – and avoid 
reinforcing differences 
between groups or reinforcing 
stereotypes? 

 
• Do you recognise that a 

student’s reluctance to 
participate in an activity may 
be the result of underlying 
reasons such as a mental 
health difficulty?  
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Assessment 

 
• Do you choose a variety of 

assessment methods to 
ensure all learners are able to 
reflect on, and review, their 
learning? Consider, for 
example, diagram, poster, 
blog, video. 

 
• Do you routinely make 

adjustments to assessment 
methods in response to the 
support requirements of 
disabled learners, for example 
evidence includes oral and 
tape-recorded responses, if 
appropriate? 

 
• Do you set assignments and 

projects that recognise the full 
diversity of people? 

 

• Do you give honest, open and 
constructive feedback in a 
sensitive and supportive 
manner so that the dignity of a 
learner is respected at all 
times? 

 

 
 
• Do you use assessment 

effectively to identify whether 
learners require additional 
support, for example in 
literacy, numeracy or 
language? 

 

• Is peer assessment used as a 
tool to foster good relations 
between learners? 

 

• Have you considered 
anonymous marking, for 
example assigning a number 
to a student, so that students 
know that the mark they 
receive has not been 
influenced by factors other 
than the quality of their work? 

 
• Do you allow students to 

submit assignments in 
different ways for example by 
email? 
 

• Do you use outcomes of 
assessment to inform planning 
for individual learners? 
  

• Do you use extension 
activities for stretch and 
challenge? 

 

• Is sufficient time given for 
learners to respond, 
particularly learners who need 
additional time to process 
information, such as those 
with dyslexia or whose first 
language is not English? 
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• Do you develop active 

listening skills so each learner 
feels valued? 
 

• Do you create a learning 
environment where learners 
feel safe to make mistakes? 

 

• Do you avoid setting exams 
and class tests on culturally 
significant days or religious 
festivals? 

 

• Are you sensitive to the fact 
that not all students will have 
access to PC or broadband at 
home? 

 

• Do you challenge students, by 
the effective use of 
questioning, to develop their 
thinking? 

 
• Do you give constructive 

advice on how students can 
improve, and break this down 
into sufficiently small steps to 
make improvement possible? 

 

• Do you use questioning 
techniques skillfully to ensure 
you utilise the whole group 
when assessing learning? For 
example, do you engage with 
both verbally assertive 
students and those who are 
less assertive or willing to 
indicate they know the answer 
to a question? Are you 
sensitive to the impact of 
belonging to an under-
represented group, or if 
learner has impairment eg 
Aspergers or mental health 
difficulty? Are you sensitive to 
unconscious bias? 
 

 

• Do you use assessment not 
just OF learning, and FOR 
learning, but also to raise 
students’ self-esteem, self-
worth, aspirations and 
ambitions? 
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Be a role model 
 
• Do you role model and 

champion good equality and 
diversity practice, for example 
modelling language and 
behaviour that promotes 
inclusivity and respect for 
others? 
 

• Do you always challenge 
prejudiced or inappropriate 
language, views or behavior? 
Do you use these 
opportunities to promote 
understanding and bring 
about behavioural change?  
 

• Do you encourage 
harmonious relationships 
between different groups of 
learners?  
 

• Do you create an atmosphere 
of mutual trust where each 
learner feels valued 
regardless of background, 
identity or personal 
circumstances? 

 

 
 
 
 
 
 

• Do you exemplify British 
values such as tolerance and 
mutual respect, for example 
for students who hold a faith?  
 

• Do you ensure that you set 
high expectations for all 
students? 
 

• Have you identified and 
implemented strategies such 
as training, coaching and 
mentoring, to enable you to 
become confident in talking 
about equality and diversity, 
and tackling equality and 
diversity issues? 
 

• Do you avoid making 
assumptions about students, 
for example the assumption 
that students are white, 
middle class, English 
speaking, non-disabled, living 
in a house owned by two 
biological, heterosexual 
parents with internet access, 
broadband and PCs? 
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Thinking Point  
 

Attitudes are 
contagious!  

Are yours worth 
catching? 
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Learning materials and 
resources 
 
• Do you use positive images of 

diversity in materials and 
resources? Are these 
inclusive, challenge 
stereotypes, mirror diverse 
backgrounds and cultures, and 
offer insight into the lives of 
others? Do you avoid using 
materials and resources that 
just focus on aspects similar to 
the backgrounds and of 
current staff and students, 
rather than the full diversity of 
people? (i.e. avoid similar to 
me bias?) 

 
• Do you use teaching materials 

and other resources to provide 
opportunities to raise and 
discuss issues of equality, 
diversity and British values? 

 
• Are materials presented in a 

clear accessible language and 
format, for example: 
- with a sans serif font 
- with appropriate size font 
- with bullet point summaries 
- avoid jargon unless 

accompanied by an  
explanation.  

- with uncluttered text broken 
into subheadings 

- avoid italics and large 
blocks of capital letters 

- with strong contrast 
between text and 
background? 

 

 
 
 

• Are materials available in 
alternative formats such as 
large print or on coloured 
paper, and can they be 
produced bespoke for 
individual learners? Do you 
ensure materials and 
resources can be accessed 
remotely? 
 

• Are materials made available 
in electronic format in advance 
(or on VLE) for learners who 
may find accessing material in 
the lesson difficult, for 
example those: 
- who rely on lip reading 
- with dyslexia who have 

difficulty processing 
information 

- with visual impairments 
- with mental health 

difficulties who have 
difficulties with memory 
and concentration 

- whose first language is 
not English? 

 
• Do you have a ‘back up’ set of 

pens, pencils and paper for 
students? 
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• Do you ensure handouts, case 
studies, tasks and activities 
use appropriate and inclusive 
language, such as the use of 
‘she’ and ‘he’, and the use of a 
diversity of student names in 
case studies. Do you avoid 
reinforcing stereotypes / 
unconscious bias, for example 
‘Nadia has trouble with 
English’? 

 

• Do you exploit technology to 
meet the needs of individual 
students, for example, screen 
reading software or flipcams? 

 

• Do you ensure resources for 
learners with limited cognitive 
ability include tactile, sensory 
or audio resources and are 
adapted to individual student’s 
needs or preferred method of 
communication? 

 

• Is information displayed in a 
variety of visually interesting 
ways such as graphs, pictures 
and visual illustrations? 

 

• Do you use multimedia 
resources such as digital 
cameras and electronic white 
boards as alternative methods 
of sharing and presenting 
information? 

 

• Do you try to ensure sub-titles 
are available for media clips? 
Where these are not available, 
do you consider providing 
scripts for learners who might 
be placed at a disadvantage 
without sub-titles?

 
• Do you utilise human 

resources effectively, such as 
additional learning support 
staff?  
 

• Do you create opportunities for 
students to share their own 
experiences and information 
about their backgrounds? Do 
you make it clear that these 
contributions are valued? 

 
• Are materials and tasks 

routinely and regularly 
differentiated, for example 
extension activities? 

 
• Do you check language is at 

the right level for students, and 
explain new vocabulary? Do 
you consider using glossaries 
when introducing new terms? 

 
• Do you design materials using 

scenarios that challenge 
stereotypes: e.g. 2 men going 
on holiday together rather 
than a family, people who are 
wheelchair users playing 
sports etc? 
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Environment 
management (classroom 
management) 
 

• Do you always challenge 
discriminatory language and 
behaviour, and use incidents to 
raise understanding and change 
behavior? 

 
• Do you create an environment 

where learners treat each other 
with respect, and listen to one 
another’s views, even if they do not 
agree with them? Do you ensure 
learners respect you, for example 
getting in contact by work email or 
text if they cannot attend a lesson? 

 
• Do you ensure you address the 

needs of individual learners, for 
example the potential isolation of a 
learner who is the only male or 
female in the group, or requests to 
observe religious practices or 
holidays? 

 
 
 
• Do you ensure discussion and 

small group work enables a range 
of views to be represented and 
cliques do not develop? 

 
• Do you encourage learners to work 

with others from different 
backgrounds? 

 
• Do you consider alternative 

approaches when certain small 
group activities might cause 
difficulties, for example for a female 
from an ethnic minority background 
in a predominantly male class, or a 
learner with a mental health 
difficulty or with Asperger’s, who 
might find social interaction 
difficult? 

 
• Do you arrange the room to ensure 

maximum involvement of all 
students including those with 
physical or sensory impairments 
and their support workers? 

 
• Do you ensure that learners listen 

to each other’s views, even if they 
are different from their own?  

  



 
 

 
Copyright © Christine Rose Associates  15 

 
• Does your lesson plan give 

evidence of how you and learning 
support staff have liaised together? 
Is in-class support deployed 
effectively to meet students’ 
needs? Do you take into 
consideration the needs of support 
staff, for example sign language 
interpreters are given breaks? 

 
• Are you aware that behaviour of a 

learner might be linked to a 
disability (for example a learner 
with Aspergers); do you use 
appropriate strategies to manage 
this behavior? 

 
• Do you avoid drawing unnecessary 

attention to a student’s 
background, identity or specific 
support needs? 

 
• Do you make certain that all 

students, including students with 
physical or sensory impairments 
can attend outdoor sessions, trips 
and visits? 

 
• Do you make adjustments to take 

account of peoples’ needs because 
of their faith, for example offering 
appropriate break times during 
Ramadan? 
 

• On a regular basis do you set up 
small group and pair work 
activities to facilitate differentiated 
learning and to encourage 
learners to mix with people from 
different backgrounds? 

 
• Do you use seating plans and 

other strategies to encourage 
learners to work with those that 
they would not necessarily choose 
to work with? (ie avoiding similar 
to me bias when students choose 
other students to work or sit with?) 

 
• Do you ensure that all students 

participate in discussion, and other 
activities such as question and 
answer, so that all are involved 
and no one feels ‘left out’ or 
‘invisible’?  
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Social and Emotional 
Aspects to Learning 
(SEAL) 

 
• How do you help students to 

develop a sense of personal 
identity, meaning and purpose, 
and affirm their self-worth?  
 

• How do you help students to 
focus on tasks and improve, 
where necessary, their 
organisation and time 
management? 

 
• How do you develop students’ 

ability to understand and 
empathise by learning about the 
lives of others? 

 
• How do you actively encourage 

students to be interested in one 
another’s backgrounds and 
beliefs, and explore feelings and 
beliefs about difference? 

 
 

 
 

 

 
• How do you help students to 

manage difficult feelings such as 
irritation, frustration or anger? For 
example, do you support students 
to identify their own coping 
strategies? 

 
• How do you identify strategies and 

opportunities for students to work 
collaboratively together in teams 
and groups? 

 
• How do you support students to 

recover from setbacks and 
persist in the face of 
difficulties? 

 
• How do you support students to 

evaluate and review critically 
their progress and that of others? 

 
• How do you encourage students to 

seek help when they need it, and 
respond positively to 
constructive feedback? 
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• How do you encourage and 
empower students to stand up 
to, and act as allies against, 
discrimination of others? 

 

• How do you support students to 
develop a positive sense of their 
own spiritual, social and moral 
ideas? 

 

• How do you help students to deal 
with and resolve conflict fairly? 

 

• How do you encourage students to 
work independently and with 
autonomy? 

 
• How do you help students to 

engage in debate and disagree 
in a respectful manner - to listen 
carefully to one another’s points 
of view, even when these differ to 
their own? 

 
• How do you help students to 

share their views, beliefs and 
aspects of their identity without 
fear of embarrassment or 
ridicule? 

 
• How do you use opportunities to 

raise students’ self-esteem, self-
worth, aspirations and 
ambitions? 

 
 
 

 

 
 
 
 
Promoting Social and 
Emotional Aspects to 
Learning (SEAL) links 
with your role as a tutor to 
promote a learner’s 
Spiritual, Moral, Social 
and Cultural (SMSC) 
development 

 

 

 

 

 
Quality of Teaching, 
Learning and 
Assessment 
 
In making this 
judgement, inspectors 
will consider the extent 
to which ‘teaching 
promotes learners’ 
spiritual, moral, social 
and cultural 
development’ 
 
2015 Further education and 
skills inspection handbook  
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4. EDI and curriculum 
planning 
 
When considering how equality, 
diversity and British values might 
be integrated and promoted within 
curriculum planning, consider the 
acronym ‘CHAIRS’ 
 
With a mindset of the different 
areas of equality, consider: 
 
 

 
 

 
 

 
 
 

 
 
 
Celebratory  
Tutors recognise and celebrate the 
contribution of people of different 
race, gender, disability, age, 
sexual orientation and religion and 
belief, for example. Curriculum 
teams join in with celebratory 
events. 
 
Holistic and preparatory  
Tutors don’t just focus on gaining a 
certificate or qualification but also 
exploit opportunities to raise 
awareness of the rights and 
responsibilities of learners to live as 
responsible citizens in society. 
Learners are encouraged to 
understand concepts of fairness, 
dignity, respect and inclusion. Tutors  
 

 
 

look for ways to align their 
curriculum modules to college wide 
E&D events or E&D calendars of 
events. 
 
Adversity  
Tutors actively provide positive 
images for people who have 
experienced discrimination, for 
example women in science and 
engineering, lesbian or gay parents, 
and disabled people in sport. 
Students are given opportunities to 
explore injustice in society and their 
role in tackling inequality. 
 
Inclusive and personalised 
Tutors ensure teaching takes 
account of, and is personalised to, 
the diverse needs of individual 
learners.  Needs are anticipated, 
and some needs are considered 
automatically so there is no need to 
treat some students separately or 
differently.  
 
Responsive  
Tutors exploit all natural 
opportunities to integrate and 
promote E&D and British values 
when planning, to engage and 
empower learners and enrich the 
learning experience. 
 
Sensitive  
Tutors are sensitive to and take 
account of individual needs, 
personalising their teaching and 
learning when lesson planning; 
they are also sensitive to under-
representation, such as the only 
female on an engineering course.  
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Three Key Learning 
Points 
 
1. It’s not about ‘imposing’ 
equality, diversity or 
British values on top of a 
lesson – it’s about 
exploiting naturally 
occurring opportunities to 
enrich and enhance the 
delivery of your subject.  
 

2. Equality, diversity and 
British values can add 
depth, breadth and 
creativity to teaching and 
learning. 
 

3. Integrating and 
promoting equality, 
diversity and British values 
helps prepare learners to 
live and work in Britain 
and the world as 
responsible citizens in 
society.. 

Something to 
ponder… 
 
Outstanding tutors 
use opportunities to 
promote equality, 
diversity and British 
values to stimulate 
debate and 
discussion, to help : 
• raise awareness 
• counteract 

stereotypes and 
assumptions and 

• tackle 
unconscious 
bias.  
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Subject specific examples of E&D 

Warning!  

The following examples are not intended as a definitive list. They are simply provided 
as a starting point. Curriculum teams should work together to continue to identify 
opportunities to use E&D and British values to enhance and enrich their teaching, 
learning and assessment. Many staff will have their own examples, and can add to the 
list below to produce a growing bank of resources and ideas for the curriculum team 
 

Accounting • Interest rates and the position of different faith groups, 
for example Muslim people 

• What can firms do to increase diversity in the workforce, 
and why should they? (Business benefits of a diverse 
workforce) 

• International trade and inequalities in the single market 

Art and design • Different cultural influences on art 

• Rastafarian art and the meaning of symbolism 

• The rainbow LGBT flag as a symbol of the gay community 

• Artists from different backgrounds and identities 

• The sculpture of Alison Lappa in Trafalgar Square in 
London, and the controversy this caused  

• The benefits of famous artists talking about their own 
mental health difficulties  

Click here to read an Ofsted Good Practice Case Study on 
embedding E&D within art and design courses at Oaklands 
College 

Business  • Growth of new firms and female entrepreneurs  

• The glass ceiling and female / male chief executives 

• Characteristics of an equitable company recruitment 
policy, and the use of positive action to address under-
representation  

• Employment law, and tribunal outcomes from E&D cases 

• Customer care and equality and diversity issues 

 
More information about the online resource can be found at 
 

http://www.christinerose.org/cra-resources/ 

Please note.  The actual online 
resource has further pages giving 
examples of E&D for courses for the 
rest of the alphabet.  

http://www.ofsted.gov.uk/resources/good-practice-resource-%E2%80%93-outstanding-promotion-of-equality-and-diversity-through-media-and-performin
http://www.christinerose.org/cra-resources/
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Promoting British values in teaching and learning 
 

Maths – just a few examples to consider: 

Rule of Law • Use of numerical data to inform the rule of law, for 
example a study of speed limits in the UK or limits 
on the amount of alcohol that drivers can consume.  

• Impact of legislation and the media, for example a 
study of charts or graphs showing the number of 
people who smoke and how this has changed over 
time  

• Calculations to illustrate taxation and the 
controversies over how some large corporations 
have avoided paying tax 

• Relationship between the number of votes and the 
number of seats that parties win, and how this has 
been used by some political parties to argue for 
proportional representation 

• How numbers and statistics can be used in political 
debate (take a look at the BBC Radio 4 programme 
‘More or Less’ for some ideas in this regard) 

Democracy • Use of data in democratic and political decision-
making to influence change, for example the use of 
statistics to justify and argue for particular positions, 
such as the death rate in car crashes according to 
the speed limit 

• Impact of legislation, for example a study of charts 
or graphs showing the number of people who 
smoke and how this has changed over time  

Individual 
liberty 

• Individual life choices which influence legal 
constraints, for example the levels of alcohol in the 
blood when driving, and the use of charts or graphs 
to demonstrate how legal limits vary across Europe 

Mutual 
respect and 
tolerance 

• The use of numerical data to raise awareness and 
counter negative media reporting, for example 
calculations using percentages to challenge 
inaccurate claims made about immigration levels in 
the UK 
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Promoting British values in teaching and learning 
continued 

Biology – just a few examples to consider: 

Rule of Law • Drug legislation, such as restrictions on the use of 
drugs and animal testing or the restrictions on the 
use of drugs in sports performance  

• Science at work and health and safety legislation  
• The interplay between scientific evidence, the 

media, political decision-making and rule of law 

Democracy • Political decision-making on which experiments are 
allowed or banned, for example in the area of 
genetics such as stem cell research 

• Political decision-making about which drugs are 
legal or illegal  

• Political decision-making on food subsidy and 
production 

Individual 
liberty 

• Individual freedom to accept or use life support in 
maintaining circulatory and respiratory systems 

• Individual freedoms to decide whether to donate 
organs for transplantation 

• Individual freedoms to have genetic screening, for 
example Huntingdon’s disease 

• Individual life style choices which influence health, 
for example choices to smoke, drink alcohol or 
avoid immunisation, and the influence of the media 
on persuasion and choices 

Mutual 
respect and 
tolerance 

• Understanding of the influence of different faiths 
and beliefs on views, for example on creation vs 
evolution, abortion, birth control, animal testing or 
genetic screening 

• The influence of different faiths and beliefs which 
can impact on health care 

• Eugenic social theory and how it has been used to 
legitimise racism and anti-Semitism 

• Exploitation of small farmers in developing countries 
in the advancement of genetically modified crops 
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